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1. History, Grades 11-12, Knowing History- Nationalism in Israel and the Nations- Building a 

state in the Middle East, E. Dumka, C. Orbach and T. Goldberg, 2009, p. 802. Permit No. 4215; 

History, Grade 11-12, Time Travels: Building a Country in the Middle East, K. Avieli-Tabibian, 2009, 

p. 209. Permit Number: 4218. 

 

Visualization of peace with the Palestinians is presented by both Rabin and Netanyahu signing peace 

treaties with Yasser Arafat. 

 
 

 

2. History, Grades 11-11 , Knowing history - Nationalism in Israel and Nations – Building a State 

in the Middle East, A. Nave, N. Vered, D. Shachar, 2009. p. 272. Permit number: 4200. 

 

The following section contains a quote from Yitzhak Rabin discussing the desire of Israel to achieve 

peace with the Palestinians, in reference to the signing of the Oslo Accords. Rabin believed that the 

signing of the accords would bring about peace in the region.  
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3. Jewish Culture, Grade 8, Being Different and Making a Difference in the World, Hartman Institute, 

2018, p.115. Permit No. 3350. 

 

Students are taught about coexistence between Jews and Palestinians in East Jerusalem in a chapter 

titled “Between Israel and Other Countries and the Attitude to Non-Jewish People”. A picture of a 

Palestinian and Jewish girl hugging is illustrated to describe positive relations between Arab and 

Jewish youth in Jerusalem. 

 
 

4. Homeland, Society, and Civics, Grade 4, Young Israelis – Yazan from Tamara, S. Goodman, A. Gal, I. 

Shiloni, 2017. pp. 6-11. Permit Number: 2747.  

 

The example below teaches students about the daily lives of the Palestinian-Israeli “Other.” The 

following textbook pages describe the life of a Palestinian-Israeli child, Yazan, from the village of 

Tamra, and his family (in which the father is an engineer and the mother is studying for her Master’s 

degree), including his friends, his everyday family life, his family members and their culture, religion 

etc. Their lives are elaborated from their point of view in a first-person narrative.  
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5. Jewish Thought, Grades 10-12, Democratic Values and Judaism, Hartman Institute, 2011, p.77. 

Permit Number: 9305. 

 

A picture of an Israeli soldier an elderly Palestinian man is shown next to a paragraph about Jewish 

religious ordinances that aim to maintain peace between people.  

 
 

 

6. Civics, Grade 9, Democratic Values and Judaism, Hartman Institute, 2009, p. 11, Permit 

Number: 9404. 

 

A 9th grade civics textbook features a story of sick and elderly disabled Palestinian man who collapses 

while at an Israeli military checkpoint in the West Bank while not being allowed to pass until further 

authority clarification. Students are asked discuss the issue in a lesson about human dignity. This 

example shows how students learn in civics about personal narratives and suffering of Palestinians 

illustrating that they are real people with real lives, difficulties and emotions, decreasing intergroup 

animosity. 
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7. History, Grades 11-11 , Knowing history - Nationalism in Israel and Nations – Building a State in the 

Middle East, A. Nave, N. Vered, D. Shachar, 2009. p. 142. Permit number: 4200.  

 

A History textbook uses the expression “Nakba” (translates to ‘catastrophe’ or ‘disaster) and explains 

that it was “one of the central, most important, and most fateful occurrences accompanying the war”. It 

continues by recognizing the Palestinian narrative of the conflict by teaching about forced expulsion of 

Palestinians from their land by the IDF in 1948. The passage explains that “Even if this was not 

declared policy, and there were those who tried to fight this approach, it was carried out in practice”, 

further acknowledging and teaching Israeli students that forced expulsion of Palestinians did in fact 

occur.  The passage also states that “It is estimated that some 700,000 Palestinian Arab residents left, 

fled, and were expelled, becoming refugees in Arab countries (Palestinian estimates are higher).” The 

textbook uses language that makes it clear that the Palestinians were expelled by force, and recognizes 

their refugee status.  

 

 
 

 

8. History, Grades 11-12, Knowing history - Nationalism in Israel and Nations – Building a State in the 

Middle East, A. Nave, N. Vered, D. Shachar, 2009. p. 303. Permit Number: 4200. 

 

A history textbook passage discussing minorities in Israel reminds high school students “It should not 

be forgotten that since 1967 Israel has controlled more than three million Palestinian Arabs, who have 

no citizenship rights and are subject to the rule of military occupation.” The students learn about the 

inequality that Palestinian Arabs face, and that some consider them to be under occupation, 

demonstrating the perspective of the “Other.”  
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9. History, Grades 11-12, Knowing History- Nationalism in Israel and the Nations- Building a 

state in the Middle East, E. Dumka, C. Orbach and T. Goldberg, 2009, p. 107. Permit No. 4215. 

The following heart-wrenching image intends to evoke emotional attachment to the plight of the 

Palestinians as suffering individuals. The photo shows Palestinian refugees carrying their belongings in 

large bags, trekking through the desert. Students are asked to analyze the photo and describe “How 

does the photograph emphasize the hardships of the Palestinian refugees’ situation?" 

 
The caption reads: "Palestinian refugees" 

"Question: How does the photograph emphasize the hardships of the Palestinian refugees’ situation?"  

 

 

10. Civics, Grade 10-12, Being a citizen in Israel in a Jewish and democratic state, Israel Ministry 

of Education, 2016, p. 464, 466. Permit number: 4453 

 

The Israeli curriculum fosters attachment toward the Palestinian other as an individual by teaching a 

poem with messages of coexistence by the Palestinian national poet Mahmoud Darwish. 
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11. Hebrew Studies Grade 5, Walking in the Path of Words Vol. 5, B. Geler-Talitman, H.  Shalita, 

2014. pp. 218-219. Permit Number: 2552.  

 

Hebrew poetry is taught to fifth-graders through a poem that uses a white dove as a metaphor for 

Israel’s longtime yearning for peace. This is reinforced by a question that follows the poem and clearly 

asserts, “The state of Israel aspires for peace”. 

 
 

 

12. Hebrew Studies Grade 8, Walking in the path of Words Vol. 2, B. Geler-Talitman, H. Shalita, 

2014. p. 201. Permit Number: 2551. 

 

Peace is a common theme amongst Israeli textbooks, often depicted through poetry or song. In the 

following song, peace is described as something that we should all aspire to, and as an alternative to 

war.  
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13. History, Grades 11-12, Knowing history - Nationalism in Israel and Nations – Building a State 

in the Middle East, A. Nave, N. Vered, D. Shachar, 2009. p.113. Permit Number: 4200. 

 

The textbook passage below teaches the students about the Deir Yassin massacre and the Palestinian 

narrative regarding these events. The passage states the “barbaric nature” of the actions carried out by 

Israeli forces, and students are taught that the murder of “mostly women, children, and the elderly” put 

a “stain on Israel’s struggle for survival and independence” and resulted in feelings of “horror and 

disgust” among the Jews of Israel, as well as shocking public opinion worldwide. The activity 

questions ask students to consider the Palestinian narrative regarding the events. 

 
 

 

14. Civics, Grades 10-12, Regime and Politics in Israel, A. Diskin, 2011. P.105, 106. Permit 

Number: 8932. 

 

Israeli students are taught about negative cases of unjustified violence against innocent Palestinians – 

such as the Kfar Qasim massacre. The passage explains that during this incident “many were 

slaughtered without any deliberate provocation” and that “the people responsible for the massacre 

weren’t properly punished”. The passage concludes with the explanation “the most important basic 

value was coarsely and arbitrarily violated – the sanctity of life”. It also explains that following the 

massacre, the Israeli legal system established the concept of a ‘manifestly illegal order’ to explain when 

a military order must not be followed. 
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15. Geography, Grades 10-12, Israel in the 21st Century, A. Graizer, Z. Fain, M. Segev, 2009, p.65. 

Permit Number: 4213. 

 

In a page that explains the positive influences of peace and negative influences of war, a design of the 

word “peace” in Hebrew, Arabic, and English as one word is shown. The caption explains that it was 

published in light of the signing of the peace treaty between Israel and Egypt. 

 
 

16. Geography, Grades 10-12, Israel in the 21st Century, A. Graizer, Z. Fain, M. Segev, 2009, p. 

226. Permit Number: 4213. 

 

In a section about mixed cities in Israel, a photo of the three monotheistic religions’ symbols, 

Christianity, Islam, and Judaism, is shown. “The Holiday of the Three Holidays” in Wadi Nisnas 

neighborhood in Haifa – an event in which Hanukkah, Christmas, and Ramadan are celebrated. 

  



10 
 

17. History, Grade 9, A Journey to the Past - The Modern World in Crisis, K. Tabibian, CET, 2011, 

p. 224. Permit Number: 3169. 

 

This book passage, when discussing the 1929 Hebron Massacre, focuses on the fact that Arab families 

protected Jewish families and saved their lives during the Palestinian riots in Hebron. There is a list of 

Arabs who saved many Jews during the riots, and they are listed along with the names and number of 

people saved. This furthers the concepts of cooperation and good neighborliness. 

  

 
 

 

18. Jewish-Israeli Culture, Grade 3, Mine and Yours - Gateways to Jewish-Israeli Culture: 

Friendship and Leadership, H. Bendick, A. Gershoni, C. Rosenthal-Idan and Y. Shapira, p. 40, Permit 

Number 2754 

 

Peace negotiations with Egypt, Jordan and Palestinians brought as example for use of mediation in 

chapter about conflict resolution.  

 



11 
 

19. Jewish Culture, Grade 8, Being Different and Making a Difference in the World, Hartman 

Institute, 2018, p. 114. Permit No. 3350. 

 

Learning about negative examples of racism against non-Jews, students are taught about racist chants 

against Arabs and Palestinians in football stadiums in Israel. An article is illustrated describing a 

“shocking video” showing fans of Beitar Jerusalem football club with children under the age of ten on 

their shoulders enthusiastically screaming racist slurs such as “Death to all the Arabs” while having full 

support and encouragement from everyone else. Students are asked to imagine that Martin Luther King 

Jr. held a press conference and gave a speech the next day with the club mangers and write a 

journalistic article your impressions from what Kind would have said on the matter. 

 
 

20. Jewish-Israeli Culture, Grade 3, Mine and Yours - Gateways to Jewish-Israeli Culture: 

Friendship and Leadership, H. Bendick, A. Gershoni, C. Rosenthal-Idan and Y. Shapira, p. 34, Permit 

Number 2754 

 

Palestinian patients brought from Gaza for treatment in Israel as example for virtuous behavior. 

Following a chapter regarding the value of caring and helping members of one’s own society, a chapter 

is dedicated to caring for the ‘other’ under the title: ‘Caring for the Foreigner too’. Jewish texts are 

brought to support this as a value. As an example of this value in today’s context: a newspaper article 

about the continued treatment of Palestinian patients from Gaza, even while rockets are fired at Israeli 

settlements from Gaza. 

 



12 
 

21. History, Grades 11-12, Knowing History- Nationalism in Israel and the Nations- Building a 

state in the Middle East, E. Dumka, C. Orbach and T. Goldberg, 2009. p. 198. Permit Number: 4215.  

 

A chapter about the peace treaty between Israel and Egypt shows two photos that demonstrate peace 

and cooperation; one entitled “Begin, Carter, and Sadat after signing the peace treaty at the White 

House, Washington, DC” and another entitled “Sadat in Jerusalem making jokes with Golda Meir and 

Shimon Peres.” 

 

 
 

 

22.       Jewish-Israeli Culture, Grade 3, Gates to What is Between One and a Friend, Y. Elitzur, M. 

Dubinsky, N. Maor and S. Hershkovitz-Sharshevski, p. 166, Permit Number 2756 

 

3
rd

 grade students are tasked with creating a poster that “that aims to promote peace and respect 

between peoples”. Students are instructed to include messages such as “Peace between us” and an 

image of the olive branch as a symbol for peace. 
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22. Jewish-Israeli Culture, Grade 3, Gates to What is Between One and a Friend, Y. Elitzur, M. 

Dubinsky, N. Maor and S. Hershkovitz-Sharshevski, p. 204-205, Permit Number 2756 

 

Students are taught about future hopes for peace with the Palestinians. An upbeat song of peace that 

became an anthem associated with attempts to create a peaceful end to the Palestinian–Israeli conflict is 

illustrated. It includes Arabic lyrics such the word “Salam” (peace in Arabic) and gained popularity in 

Israeli folk music. The text before the song speaks of an “ancient hope that there will be peace in 

Jerusalem” as a city which is a symbol of hope for peace between people of different religions” 

 

 
 

 

23. Civics, Grades 4, Young Israelis – Yazen from Tamara, S. Goodman, A. Gal, I. Shiloni, 2017. 

pp. 20-21, Permit number: 2477 

 

In general, Israeli textbooks show a respectful approach to the origins and religious precepts of Islam 

and Arab history and heritage. The following quote discusses “what does it mean to be a Muslim?” and 

explains several basic terms within Islam and their significance, such as Koran, Ramadan, Mosque, 

Muezzin, and Friday prayer. They also point out similarities between Islam and Judaism.  
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24. History, Grade 11-12, Revolution and Redemption in Israel and the People 1939-1970 – Part C, 

2006, p. 263. Permit number: 4163 

 

In a passage describing terrorist attacks of Jews against Arabs and Arabs against Jews in mixed cities, 

the following excerpt teaches that in the 1948 war the three Jewish resistance movements committed 

acts of terror against Arabs such as bombing Arab markets and exploding homes and a hotel in 

retaliation to Arab terrorist actions.  

 
 

25. History, Grades 11-12, Knowing history - Nationalism in Israel and Nations – Building a State 

in the Middle East, A. Nave, N. Vered, D. Shachar, 2009. p. 273. Permit number: 4200 

 

Students learn about terror acts that Jews committed against innocent Palestinians such as the Baruch 

Goldstein massacre in Hebron where he murdered 29 Palestinian worshipers. His action is describes a 

“committed an act of terrorism” 

 
 

 

26. A chart showing the differences between the resistance movements. The Irgun is written to have 

committed “terrorist acts” and it is also stated that the Lehi believed in “extreme terrorism”, while the 

official Jewish settlement policy was “avoiding terrorism aimed at the Arab civilian population”   
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27. Homeland, Society and Civics, Grade 4, Living Together in Israel, T. Fine, A. Drori, 2005, p. 7. 

Permit Number: 2039. 

 

The following map illustrates and acknowledges Palestinian presence and sovereignty clearly marking 

“Areas under the control of the Palestinian Authority” with an arrow pointing directly to those areas in 

a chapter about communities in Israel. Moreover, the map is presented separately from the map of 

Israel next to it and solely identifies Palestinian cities such as Ramallah, Nablus, and Hebron to further 

illustrate Palestinian sovereignty to Israeli students.  

 
 

28. Geography, Grades 7-12, Physical, Political and Economic Atlas, M. Beror, G. Biger, 2002. p. 

60-61. Permit Number: 3279. 

 

The official Atlas for geography studies shows the Gaza Strip and the West Bank territories as “an 

international border under dispute.” Palestinian cities are acknowledged and marked alongside Jewish 

cities. 
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29. Jewish-Israeli Culture, Grade 7, Trails of Culture, Y. Esptein, A. Baser, I. Saban, 2017, p. 82. 

Permit Number: 3331 

 

Coexistence in Jerusalem through art. In a Jewish-Israeli textbook for the 7
th

 grade, a photo of a special 

art project is set forth. The passage speaks about cooperation between Haredi, Palestinian and other 

types of Jews in an art project on the subject of the Musrara neighborhood, where people from all 

communities live. The project and the picture shows the students a way of cooperation and coexistence 

through the medium of art, and that neighbors of different origins can maintain a healthy living. 

 
"The project 'Documentary Embroidery: Musrara' took place in Musrara neighborhood in Jerusalem, 

where in each part different community resides: Jews and Haredic Jews on one part; in the other, Jews 

of different parties; and in the third part Palestinian Arabs. In the framework of the project the artists 

invited the by-passers to create a mutual embroidery that would represent the neighborhood.  

 

30. Homeland, Society and Civics, Grade 3, Living Together in Israel - 3, O. Gal, S. Goodman, A. 

Drori, 2005, pp. 52-53, Permit Number: 2038. 

 

In a section about Israeli children from different cities and villages, a Palestinian-Israeli child is 

introduced to students. He relates facts about his personal life, Palestinian-Israeli life, and about Islam. 

He talks about the positives of Muslim holidays, explaining his favorite parts. Students are taught to 

view Palestinian-Israelis as Israelis just like them. 

 


